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) Preschoollin'Siweden

Children 1 to 6 years old.

45 %, of 1 year olds & 87 % of 2 year
olds (2004).

90 % public

National Curricu/tm for Preschoo/ Was"
Implemented in 1998.

415 hours/week free of charge (from age
‘of 4).




Young ChildrentsiLearning

A Swedish lengitudinal research project
(2005-)

Variation ofi learning environments in .
preschool — children’s knowledge and Iearnlng

within four areas: language &
communication, mathematics, creat|V|ty and
Interaction.

Includes 230; children (born in 2004/05) Inzs5
“preschools in a larger city in Sweden.




| VIy thesis In‘progress

To study multilingual toddlers language
learningl (Swedish) threugh secial actions and
activities in the preschool context.

10 focus children at age of 2 in 8 dlfferent

settings.

Video-recordings during a period of; 5|x
months.

Interaction with other children and teachers
In a variety: of everyday situations in
Jpreschool contexts.

Children’s first languages; Nordic, Europedahy;
and African.




Eanguage Is essential in
slearning

When entering preschool

- children take part in expanded sociall and
language/communication contexts. |

- children with Swedish as second Ianguage } "

meet a new. language.

Second language learning (language -
environment).

Play especially: isiimportant for children-when
Jdearning a new language

“(Aronsson,, Grover Aukrust, 2004).




I Fneoreticaliframework

Socio-cultural perspective; on learning and
development (Vygotsky 34/1986; Saljo 2000; Rogoff: 2003).

How. tools (language and physical artifacts) are used,
In a specific practice, and how: these tools affectss
people’s ways ofi talkingjand acting (Saljo 2000).

‘Individual — social practice — artifacts” /
The child is seen as a competent and active actor I

interaction, who: both shapes and is shaped by *
part|C|pat|ng IR an: activity.

2\What does the; situation offer for children to [Earn?




Mandisa , Hamnna & Daniella

Mandisa; 2.8 years. 3ilanguages (2

African and English) are spoken at her
home.

Hanna; 3.3. Arabic is her: first language:s,

Daniella; 3.2. Swedish is her first =™
language.




Before andiafter. ..

The teacher gives the girls the toys within the
theme and creates room for the play.

Hanna & Daniella start playing withithe tays %
while Mandisa Is sitting next to them; -
watching. ‘

Hanna & Daniella tell Mandisa to lay, dowr, &

[he play goes oni for a while after this
aseqguence.




) The play.consists of both;

The children’s knowledge about e
play; theme: --

The children’s knowledge about /oW o
pIgy.




lille children’s knowledge about . - the
) play theme

Based on their personal experiences of
Being sick and staying at home
Goingi torsee ardoctor

How to: use' the toys withinithe themeas N
resource. &

Roles: doctor & patient




[DOCIOK & patient

DOCTOR:

/,?eghyour belly... your belly... there. /s the belly... like that... xx
e that.

D: Lay like this. (She lifts her arm to demonstrate.) Medicine. s
medjcine: Lay like this now.

Hanna takes a stethoscope andi holds' it on Mandisa’s stomach.
Mandisa; drinks out of a bowl. |

PATIENT:
Mandisa looks at her but lies still on her back.

Hdnna lies. downi oni the mattress and pulls up her sweater.

Hanna ‘grimaces’ when the syringes are pulled to her stomach:




lille children’s knowledge albout
oW, teyplay

Pretending

M Really hurt... good with water... good with water.
Mandisa hold the bowl towards Hanna who takes it to drink” out of jts

To Initiate

M Walit... get: (something) e/se.
Mandisa turns around to the toys.
D: Take this.

Mandisa stands up and; takes: a stethoscope. She points to the teys:and
then looks at Daniella.

MzSTake this 1irst... takelthose yours. (She points, to the toys.) 1akeé Wiose
VOurs... XX st

Mandisa and Daniela put onia stethoscope on their ears.




lille children’s knowledge albout
oW, teyplay

Change the play:frame

Mandisa sits up.

H: Lay.down... /ay.dowr. She claps the mattress.
Mi: Finished

H: Okay my tur.

Turn-taking, showing mutuality’ & equé‘lity .' Jt

D: Now... now... now. it /s you again(to Mandisa) and points at her.
Mi No. Tt you..lay.

Dx No. you....

M 30Kay! xx here.

Mandisa pulls her sweater up.




Jie children’s knowledge about
oW 1O play/

To make yourself understood & understand
others

: One more ball.
. Of, one more bal.
i One more. ball
: Oh, one.more ball.
D: There, one more ball.
Daniella points to the impressions in the skin and they laugh.

D Now It /s reaady!.
Vs INow/ Tt /s ready.




Languageis ONE of the resources the
children Use tormake meaning in the

play.

Knowledge of the p/ay themeand "-"hoW_
to. p/ay are needed to create the

SHARED UNDERSTANDING In the
Interplay.




The children’s different experiences
comes together during the play and
they learn new ways of playlng the

play, I.e. appropriate knowIedge




Shaled unRderstanding
“leads tesinterplay;

The Iayers and levels of interaction in
childrenfs play, expressed in their verbal

and

nonverbal communications, that demonstrate
their understandings of the rolesiand the |

scripts'of play scenarios:

These understandings are both indepénd
and shared understandings that enablegt
children to initiate and maintain play. scri

NE,

LS,

This is learning through play - the children

senact cultural scripts which they then

<t = sappropriate; into: other play or real-life
s=Yy'situations;




They can direct actions and: follow: directions
from-others to ensure that the play has
seguence and flow as the relationships and
understandings between participants evolve; s

There are also strong interpersonal = g
understandings and learning evident atid
evolving during the play (aside from the™
content of the play) as children come to
understand the; personalities of othersiand
sJnoderate; their actions and mediate
Interactions accordingly.
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